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Thisbiblography has been compiled as part of a continuing series designed
F

to make information on relevant dissertations available to users Of the ERIC

system. Monthly issues of Dissertation Abstracts International are reviewed jn

order to compile abstracts of dissertations on related'topics, which thus

become accessible in searches of the ERIC data base. Ordering information for

the. dissertations themselve5 is included at the end of the bibliography.

Abstracts,of the following dissertations are included inthis collection:.

Camerota, Elaine Cajano

THE EFFECT OF DRAMATIC IMPROVISATION ON THE
ATTITUDES OF HIGH SCHOOL TEACHERS TOWARD
THEIR STUDENTS
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Hagen,c. Suzanne Johnson'
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LaFasto, Frank M. J.
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DISCLOSURE /INTIMACY TO THE LEARNER'S
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THE EFFECT OF DRat
ATTITUDES OF HIGiti
STUDENTS ti

CAMEROTA,

Jersey (New Brunswick). 1980',

ROVISATION kE

,ACIEERS TOWARD THEIR
Order No. 81052119

University The State U. of New
erson: Professor Jonathan V.

Klimo , .

The purpose of this study was to *itIte the effect ofdramatic .
improvisation on the attitudes of hig1140.001 teachers toward their
students. These questiOns were poSed: Do'high school teachers who
participate in the Bananti "System for Initiating Improvement fn a
Teacher's Interrelationship Style" then' tither participate in dramatic
improvisation, watch ,iniprovisation. at hear a lecture on the Benanti system
change their attitudes toward their stucilepts as measured by the Minnesota
Teacher Attitude Inventory? Are theie'ehanges in teachers' attitudes four
weeks after the treatment? Do teaclie*ibt participating in the stuc13,
change their attitudes toward their students during the school year? The
study population was a group of 28 teachers from a faculty of
approximately 100. The remaining staff members constituted the comtrol
group. On the first day of school the entire faculty took the Minnesota
Teacher Attitude Inventory, designed to measure the attitudes of teachers
toward students' ln May the 28 experimental subjects used the Benanti
"System for Initiating Improvement-in a Teacher's Interrelationship Style."
The system, a nine step procedure, is intended to help teachers become
more aware of their style of relating to students. It was used as pr

ry
. lionon

for the interventions that followed for the three experimental g u . In the
second part of the treatment, thrnembers of each experimenta group took
par' t in a 45 minutesession illustrating either by lecture (experimental
group A), by dentoinstriftn (experimental group B), or by role playing
(experimental group C) a teacher-student interrelationship problem. The
MTAI was administered to each experimental subject at the end of his/her
Session. On the last day of the school year, the MTAI was administered
!again to the entire facility. This study involvcd,the collection offive sets of
data: scores from the Minnesota Teacher Attitude Inventory administered
to the entire faculty as a pre-test in September, post-test MTAI scores from
the experimental groups in May, and follow-up MTAI scores for the whole
faculty in June. Means and standard deviations for each group that took the
Minnesota Teacher Attitude Inventory were obtained. Differencesbetween
pre- and post-test scores were calculated for the experimental and control
groups and mean group changes were ccimpared for significant differences
at the .05 level through a t-test. Positively significant differences were found
between the means of experimental group B in pre- and post-test MTAI
scores and between the means of experimental group A from post-test to
follow-up test MTAI scores. Negatively significant differences were found
between the means of experimental groups A and C in pre- and post-test
MTAI scores and between the means of experimental group C and
combined experimental groups A, B. and C front post-test and follow-up
MTAI scores. Negatively significant differences were.found between the
means of the entire faculty and also of the control'group from the
September and June MTAI scores. Non-significant differences were found
between the means of experimental group B from post-test and follow-up
test MTAI scores' The most striking finding was that the teachers' attitudes
towarcEstudents generally became more negative as the year progressed.
Time may have affected the results of the study. Each treatment, which
lasted only one 45 minute session, took place at the end of the day near the
end of the school, year just before a holiday weekend. It is recommended
that topics for further research include the effect of multiple training
sessions. each lasting more than an hour, held earlier in the school year.
with a shal'ing or discussion period to follow the iroprt.isations.

f

THE EFFECTS OF TRAIN1NG TEACHERS IN INTERPERSONAL
COGNITIVE PROBLEM SOLVING SKILLS ON TEACHER.
sTuDEN.7 INTER.kCTION, 'CLASSROOM SOCIADEMOTIONAL
CLIMATE AND CHILDREN'S PROBLEM SOLVING 'ABILITIES

Order No. 8107183

University of Cincinnati, 1980..CRAMut, P,ANtEl:A ANTI A G11111/71', 1.4)1)

127pp.

\\ The purpose of this study was to investigate the effects.of training
teachers, in interpersonal cognitive problem solving (ICPS) skills on
teacher-student interaction, socialemotional climate in the and
children's problem solving abilities. The subjects in the study were four first
grade teachers and ttcir9.1tients. TwO teachers were rindotnlg selected ta"
recetye the training inTCPS skills. A pretest posttest (immediate) , posttest
(delayed) expenmentaf design was employed.

The Flanders Systerruy Interaction Analysis was used to Collect data in
the area of teacher-stildc(nt interaction. The Social-Emotional Chrhate
Index provided data regarding the atmosphere created in the classroom by
the teacher. The Purdue Elementary Problem Solving Inventory was used to
assess cifildren's problem solving abilities. Information was also obtained
from the teachers immediately following the training program regarding
their perceptions of the training and its potential applications in the .

classroom.
The training program for the teachers consisted of three, one hoUr. :

sessions. The program was based on the work of Spivack and Shure (19.78)
and Goldfried and D'Zurilla (1971).

Five hypotheses were formulated which predicted that the teacher
training program would have a positive effect on teacher-student;.,:
interaction. social-emotional climate of the classroom, and the problem

solying abilitie of the children, immediately after training, as well as after
three wee nod of time. e results of the data analyses demOnitrated atime.

ge in the area o teacher-student interaction. The other
hypoth were not suppo ed. Post-hoc analyses identified specific
differences between the t chers who bad received ICPS training and thoge
who had not. The findings are discussed and particular attention is yen to
the need formottappropriate measures of adult problem solving i ility.
Suggestions for future research are also presented.

ti

NOVICE LNTERVIEWERS' MESSAGE STRUCTURE AND .
INTERVIEW METHODS Order No. 8109138

. .

HAGEN, SCLANNE JOHNSON, PH.D. University of Minnesota, 1980. 335pg.

This study described 'the verbal messages in 58-notischeduled, focused .

interviews conducted by novice interviewers in three sections of a
University of Minnesota interviewing course. Each student interviewed a -

stranger, obtaining the respondent's opinion of television programming.
The students audio-taped and transcribed the interview These transcnpts
constituted the data for the study.

The research purposes were to (1) descpbe verbal messages; a first step
in building interview communication theory, and (2) to improve interview
instruction by identifying novice interviewers' message use

Major research questions were: (1) What is the distributional and
quential structure of verbal messages in these interviews? (2) What types

of messages did novice interviewers use? (3) Did cluss of interviewers
exist which used different verbal methods in the intsffews? . -

Content analysis and interaction analysis were used to answer these.
questions. A system theory Perspective guided the research method. All
verbal communication irr these interviews was classified into 20 categories.
Previous research and Gerbner's communicatiqn model provided the base
for the category system. CaOgories were designed to describe the form,
function, and content of all interviewer and respondent messages.
Frequency' counts of category occurrence were the basic procedure for
describing the interviews. Chi-square analysis and cluster analysis were also
used to answer the research questions. ,

As a controlo-tests were used to identify differences in messages
(1) between male and female interviewers; (2) between graduate and
undergraduate interviewers; (3) among students receiving an A, B, or C as
the final course grade; and (4) among students in each of the three course..
sections. The major difference was that relationship comments occurred'

T
ore in all female dyads or in male interviewer-female interviewee pairs.

es suggested that the interviewer role reduced the tendency for
women tclmake relationship comments.

a
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Chi-square analysis revealed significant distributional Structurcr-
observed message frequencies differed significantly from frequencies
expected by chanceoAn interaction matrix oanteeedent and consequence
acts perinitted coUritIng message sequences. Chi-square tables compared
the observed frequencies of sequences' with expected frequencies.. Expected
frequencies were calculated from the interviews' distributional structure.

, Sequential structure was significantly greater than distributional structure -

for-all message Sequences. By examining _the observed and expected
sequential frequerieies, the reearcher, produced a flow diagram of interview
message sequenCes. s.

.Notable obsenafiens aniong the distnbutiodal and sequential structure
results were (1) interviewers used closed morethan open questions;

.' (2) interviewerS used ppinlon more than fact questions with the converse
uue for interviewees; (3) a dyadic effect occurred with relationship acts
uttered at similar ftquencies by interviewers and interviewees; (4) a strong
Proactive tenden'cy characterized message equences: (5) less directive
messages prompted specific responses: (&) influence attempts often -
appeared between less !carting messages; (7) iriterviev.ers often uttered
dq,uble-barreled quesrioneand (8) probes, a rarely used- message, seemed
to elicit persOnal and emOtional responses. ' -

Cluster analysis revealed four interviewer methods, eactl-distinguished
by the Messages interviewets-most often Used in tl rst, middle, and final
thirds of the interviews. These methods were label &Moderately Directive,
Moderately Nondirdctive; Nonleadine and Closed. Corresponding
differences were found among messages of respondents to these interview
methods Observations about ihteriev.er methods included
(1),,nondirective methods stimulated the highest response quantity;
(2) nonleading methods prompted short responses ancnsspondent
,discomfort; (3) overrapport occurred in p'red6minately closed interviev.v,

- and (4) moderately directive methods resulted in a balance between
general and specific responses.

Tbese and other results were the basis for suggestions to interview
instructors. An inteniew communication model, denved f orn G rbner's
prior research, was also developed and illustrated. S esti fu re

research on interview communicathrur and methodolog nts

concluded the research report.,7o

.1.

THE "CONIPARNTIVE. 'EFFECTS° OF RDISNlitiNCI' AM) ,
VARIF4TY ON MESSAGE RETEN-TION'- Order No..8101203

L1/4 FASIO, FRANK M. I., PH D Urp'versity of Denver:19801 283pp.i'",

Two distiilct strategies have been collsiste,ptly luggested within the field
of speech cerrircrunication !OP facilicating the. retention-of informatiOn. The
first strat?gy:.-orie.which has beepeiplicity suggested, employs the concept
of "Redundancy." The second strategy, one which has-been suggested more
ittiplicitly, employs the concep) et "Variety."

The comparative effects of Redundancy and/Variety on message
retention vv'eye investigated. The overall frarrrework used to.explain the
Redundancy and Variety concepts was information theory. Redun,dhncy
was.described as a concept which introduces very little, if any, additional
information beyondihe necessary core content Vanety was described as a
concept which introduces additional, but related, contentyin formation into
the message. A ten-minute video-taped publiespeech on The _

Environmental Protection Agency" was used for both conditions of the
independent variable. The Redundancy condition was operationalized
through the use of direct repetition of the core content of the speech The
Variety condition was operationalized through the use of amplification of
the cure content (stylistic aevices, such as analogies. humor, quotations.
etc.).

A second dependent variable, "Interest" in message content, was
included in the investigatThn. Interest was inchlded as an explanatory
variable related to the dependent variable "Recall." The rationale for such
an observation is based upon the theoretical statement in this study which
purported a positive relationship between the amount of interest generated
by message content and the amount of in formatioo recalled. A\-10-item
interest scale was developed to measure interest in messag content. TAP'
construct validity check included orthogonal and oblique factor analyses,
and accounted for 87.2% of the variance. The reliability coefficient was .92
as measured by Cronbach's Alpha coefficient.

A main study and two replications of tudy were conduwel. The
sample for the main study consisted of 184 un raduate students in
speech communication. The samples for the two re. icitions consisted of

rgraduate business students and 36 undergra II to sociology

,

students, respectively. Subleetswere randoinly iiSligneci to one of the two
conditions of the independent variable (Redunda icy Or Variety), and
administered theten-mioureVidCo-tifle speech fo the respective condition. 1
Immediate and delayed scores for interest and retention %-'Cfl! observed

., inIrneditely following.video'taped speech, Delayed seores'for interest and
retention were observed one:week later.,

The statistics used fOr the tests of hypotheses Were a two-way analysis bf
variance with repeated measures and Pear4m's Pi oduct-Moinent
Correlation. The following results were observed: (I) the results did not
support a differ sutial effect.of Redundancy and Variety on recall; (2) recall
differed significantly according to the time period rested (immediate and,
delayed); (3) an interaction effect for the Redundancy and Variety
conditions with time was not observed; (4) a moderate, but significant
cr5rrelation between immediate interest in message content and immediate
recall was observed; (5) the Vatiet. condition produced significanq more
self- rsported interest in speechcantent; and (6) iirterest in message content
wars observed to decline significant4y over time.

.

Two major conclusions-were drawn from the investigation First,
Variety appears hot to facilitate retention any better than Redundancy. This
mlelit imply that a speaker may choose between two etivally effective 9
S',:' .i I cC: i es. The second major conclusion, haever, is that Variety

N, -appa:clitly impacts interest to a si,
Redundancy. To the extent that this
a speaker's advantage to use the \Ian strategy thus accruing an
additional benefit in terms of the interest generated by the message.

t

laintly greater deuce than
nclusion is generalizable, it would be

i,
TliE RELATIONSHIP BETWEEN CONIMiNttATTON MODES
AND AC111EN'EMENT OE DEAF STUDENTS . Order No. 8109886

NEBE, HENRY JOSVII, ED. D. University of Sguthern Mississippi, 1980.
132pp. v

The primary purpose of this study was to determine if relationships
exist between dependent variables. academic achievement(grade point
average) and successful completion bf the program (ice.,,,graduation), and
the independent Variable,comntnication skills background? A secondary
purpose was to dtennine if relatioriships exist between the dependent
variables, academic achievement and successful completion of the prograni,
and the best weighted combibationsof the predictor variables of
communicaOn skills backgrounthacademicsachievement (reading and
mathematics scores) at entry, intelligence quotients, degree of deafness, and
WI. .

-Ilebample for this study consisted of 299 deaf students who entered
the Regional Educational Cenfter for the Deaf (RECD) at Delgado College
and completed at least one semester, fim 1970,through 1978. Twenty-two
percent of these students received training in oral communication
.instruction prior to entering the program. The remaining 78% received
training in manual communicationins-truction.

Stepwise multiple regression analysig indicated the following:
(1) There is a significant relationship (p = .0001) between grade point
averages of deaf students and the best weighted composite of the predictor
variables (RSQ = .118). (2). There is no tignifiant relationship (p = .570)
betWeen tie type of communication skills training received by the deaf
students pnol- to entering postsecondary training and their grade point
averages (Drop in RSQ = .001). (3) There is a significant relation (p =
.001) between successful completion of a educational program by d
students and the best Wfttlted composite of all predictor variables. Q
= .Q92). (4) There is a significant relationship (p = .016) between flee type
of communication skills trairAg received by deaf students prior to entering
postsecondary training and successful completion of the educational
program (Drop in RSQ = .018).

This study indicated that the deaf and hearing-impaired person can
b efit from-A purposeful and structured learning environment at a

tionally orientated 2:year community college, regardless of the extent
of the hearing and communication deficiencies. It indicated that success can
e achiev d also in slime of the pursuits that were previously afforded only

to nonh ng-impaired counterparts.
The fi dings of this study prompt certain recommendations as follows:

(1) That Delgado College establish an advisory' committee to ensure
ongoing evaluation of program services offered deaf students. (2) That
Delgado College modify its admissibns procedures to allow for added
flexibility in the acceptance of deaf students.



THE EFFECTIVENESS OF COMMUNICATIOKILLS
TRAININ(1, WITH UNDERACHIEVING, LOWCONLMUNICATINC
SECONDARY SCHOOL STUDENTS AND THEIR TEACHERS ,:

Order No. 8107624
RCX:KS, THOMAS GUORG1', DEO. The Pqnnsylvania State University, 1980.
108pp. Adviser: Stanley B Baker

Evidence in the professional literature yidicates tI in the schools there
is a lack of communication ambng teachers and students This seems to be
especially true where underaChieving students are involved. Presently, there
is a movernent to teacfi the counselors' skills to the stuients'in order to
enhance mental health in the schools The existence of the problem
mentioned above concurrently with the new counseling approach suggests
that a model might be developed wherein teachers -and students are
brought together in groups to learn to use the communication skills
acquired by counselors in their training.

The purpose of this study was to investigate whether improving
interpersonal communications among teachers and underachieving, low-

s communicating students through using a communications skills training
model known as Relationship Enhancement (RE) would cause )
improvement in academic performance. classroom behavior. school
attendance, and attitude toward school of thes$ students

The subjects selected for this study were sixty students in grades eigh
through twelve who were identified as low-communicating underachiev rs

-In the second sampling stage,-30 tnads were formed, each consisting o two
students and the teacher who nominated them. Then, 15 triads were
randomly assigned to the experimental treatmen oup and the oth 15
triadssAssigned to the control treatment group In the t stage, tudent
from each triad in both the expenniental an ent ups was
randomly assigned to be trained with his/her [cache
experimental treatment or the control treatment The r student
from each triad in both the experimental and controTht roups
received no actual treatment, but dependent variable data thered in
order to determine Whether the teachers' use of skills wou
generalized effect on them

The ex penmentaL treatment group ( ilteig4urn-es a k ved
skills training in activities suchsas empathic sp71117:ling, owning and
el pressing feelings, mode switching. facilitating and problem solving.

ll

In4ructional methods included leader instruction. skills practice, posith
reinforcement, and homework assignments. S Its practice was emphasiz d
throughout the Li-lining. The control treatment ups. referred to as
Instructions Control (IC) met once for a 45-min to session Twenty

.

minutes of this meeting were devoted to free expression of feelings
concerning the teacher-stud-tint relationships Another twenty minutes were
devoted to instruction by the leader on the importance of communication,
and to picouraging cooperation for imprOvement,The remainder of the
time was devoted to clarification of expectations The treatment grodps
were led by three experienced trainers, Meld ding the investigator, who had
beep trained in the RE skills

Data from four dependent measures were collected at pretest, posttest,
and follow-up stages These dependent measures included classroom rank,
a Student Classroom Behavior Scale, school attendance, and a Student
Attitude Scale.

An analysis of variance, combined with a modified Bonferroni
procedure, where appropriate, was employed to examine the data

Modified Relationship Enhancement u-aining fpr teachers and their
low communicating. underachieving students appears to be an effective
method for helping those students to improve their classroom behavior and
school attendance School attendance of nontrained students paired with
trained teachers also seems to improve.

There were no significant findings with regards to the other dependent
variables in this study. Additionally, even where the experimental
treatment was apparently effective, there was a falling off in most instances
of treatment effect during the follow-up period. This indicates that the
effects of prolonged, intensified treatment may/need to be investigated in
the future.

VERBAL INTERACFloN PATTERNS IN CLASSES WITH
1'1:AC111:RS 1\110 HAD PRES1:RVICE TRAINING IN THE USE
OF INTERACTION PROCESS ANALYSIS COMPARED TO
THOSE WITHOUT SUCH TRAINING Order No.8017531

C1IRIS11E JANy;:'n.1), The University cif Oklahota, 1980. 102pp
Major Professdrt Gent D. Shepherd

The design of this investigation was to compare verbalinteraciion
behaviors in classrooms where teachers had preservice training,in
interaction process analysis in Professional Semester II witbihose of
teachers who had no preservice training in interaction process altaly'sis. The
intentof this investigation was to desciibe.and compare (1) verbal
interaction behavior patterns present; (2) pupil classroom attitudes, and
(3) characteristic teacher behaviors.

The . mple for this Study was a group of ifs teachers who hatbtraining in
internam process analysis'in Ptofessional Semester 11 at the University of
Oklahom compared to a group of six teachers who had no such training.
Considera on in matching was given to number of years of experience,
teaching assignment, age, sex, and grade point average.'

Data collected included a systematic analysis of the verbal behaviOrs of
teachers and pupils in a live observation using the Verbal Interaction
Category System. Each teacher completed the Fundamental Interpersonal
Relationships Orientation Behavior, and all pupilcompleted the M'y Class.
Inventory.

Results indicated significant differences be'tween the verbal interaction
patterns of classes where the reacher had training in interaction proCesS
analysis, and the classes where the teacher had no such training. The trained
teachers explained rripre, gave. fewer directions, accepted more pupil ideas,

.

and rejected fewer behaviors. Pupils in the glasses with the trained teachers
responded with morse broad answers and-initiated more talk to other pupili
The classes of trained teachers had more shon-silenCes and less confusion
than the classes of untrained teachsp. There were no significant differences-
between the teachers regarding characteristic behaviors, and only one area
of the pupil attitude inventory was significantly different for the two groups..

,Pupils in classes with teadrs-not trained in interaction process analysis
perceived their classes tote less competitive than did the pupils in classes
with teachers who were trained. The verbal -behaviots of the former
Professional Semester II teacherslarrd tiled' pupils were found to be similar
to those of teachers and pupils repotted in previcnis studies.

IE EFFECT ST4 NT TEACHERS WHO HAVE RECEIYED
CONLML'N1CATION S TltkLNING HAVE ON {`HEIR
CLASSROOM STUDENTS' VERB. L BEHAVIORS

Order No. 8108048

SLAY. TANA SUE, PH.D. Texas Act,41 Univers' , 1980 1.20pp:
Chairperson: Donald G Barker

The purpose of this study was to investigate/ (1) if student teachers'
verbal behaviors change as a result of participation ins communication
skills training program and (2) if classroontstu dents'--Aerbal behaviors
change as a result of their student teachers' modifying their verbal behavior
through a communication skills training program.

To accomplisY, the above purpose regular education classrooms-Were .

observed before, during and after a group of student teachers received
communication skills training There, were seven, third and fourth grade
student teachers-whose-classrooms were observed. The ex pikmental grout)
consisted of three of those student teachers, and the control had the.
remaining four There were 75 classroom students whOse Student teacher
received training and 108 classroom students whose student teaches did not
receive training.

The student teachers and the classroom students were compared on the
following measures: (1) positive verbal responses of siu dee* t9chers;
(2) negative verbal responses of student teachers: (3) total-verbal responses
of Student teachers; (4) positive verbal responses of classroom students;
(5) negative verbirresponses of classroom students:and (6) total verbal
responses of classroom students.

Student teachers who received communication skills training increased
their positive Cerbal behaviors -after the training. Student teachers who
received communication skills training decreasediheir negative verbal
behaviors after the training Classroom students Whose teacher iereived
communication skills training increased their positive verbal behaviors after.
the training of their teacher. These changes were maintained after a four
week follow-up period.

Although this study did not suggest a cause-effect relationship, it
implies that some relationship exists between teacher and pupil
communication.
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Language use in the fortign language:classipom is a criticalvariable of
significant impottance and complexity. The presence of two:languages,
native and target, and the dual instructional objectives of linguistic and
carrununicative competency create a unique, educational 'Setting. Systeinatic
observation of the language use variable in this setting can benefit
resesirchers. Inediodologists, and teachers. . .

Thu ex posy facto study validated the Linguistic/Commu nicative-
Fu notions Analysis System (L/CFAS), an observationalsystem developed
by the reseircher.for describing teacher verbal behavior in the foreign
language classroom' It also investigated the possibility of relationships
'hetween patterns of teacher native/target language use and presage
variables pertaining to teacher characteristics. The Problem was to
determine what kinds of foreign language teachers use v;,at mix of
native/target language for'what purposes in the classroom.

Two constructs, analaious to linguistic and communicative Competence,
were operationally defined to describe the purposes of teacher utterances.
LingUistic Functions. constitute use of Language for its own sake where the
intent is to focus pn the linguistic elements (phonology, morphology,
syntax, lexicon) of the language. Teachei verbal behaviors associated with

these functions are Modeling, Cueing, and Reinforcing. Communicative
;functions constitute use of language to establish comMunication where the
intent is to focus on the content of the message being Conveyed. Teacher
verbal behaxiors are Structuring, Soliciting, Responding, and Reacting as'
identified b y Bellac,k, et all.

Research questions (1) What patterns of target language use, in terms
of linguistic and communicative functions, do foreign language teachers
exhibit in the clastroom? (2) What kinds of foreign language teachers, as
identified by specific variables related to teacher formative experiences,
training experiences, and properties are: (a) high, average, and low target
language risers; and (b) high:average, and low target language

communicators? (3) What attitudes do foreign language teachers Sold

relative to the use of the native and target languages in the classroom?

A series of three au diotape protocols of intact, seoonyear Spanish,
classes, recorded at one-month intervals, was obtained fot 15 self-selected
teachers in 11 pUblic secondary schools. Systematically selected time
segments of the protocols *ereanalyzed-by trained orders using the five ,

levels (Funption/Behavior/Content/Language/Duration) of the Protocol
\Analysis Instrument (PA I). Interrater reliability coefficients of .89, .85, and

83, were obtained on critical categories. Using the resulting profile of
teacher talk, each of the 15 subjects was assigned to one ofthree levels
(high, average, and low) of the two dependent variables of target language
use and target language use for communicative functions. A 48item
questionnaire provided data on the independent presage variables. The two

sets of data were subjected to analysis using chi square and one-way

analysis of variance-tests,
Results (1) Nine patterns of target language use were identified in the

Function /Behavior /Content categories. (2) Statistically significant
relationships at the .05 level were found for: (a) high target language user
and postgraduate travel or residence in target country, and (b) high target

, language communicator and longer teaching experience. Content was
related to use of the target language by low and average target language

Communicators. (3) Subjects judged high target language use appropriate
far six formula-type statements (Greetings, Praising, Routine Instructions)
and average target language use-for eight activities including Disciplining,

Culture, and Grammar.
Recommendations for further study included the continued

development of the L/C-FAS in presage-process and process-product
studies codetermine what other teacher characteristic may relate to
patterns of target language use and to investigate,what effect such patterns

may have upon student performance in the target language.

1Bellack, et al. The Language of the Classroom. New York: Teachers
College Press. Columbia University, 1966.
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Statement of the Problem. The purpose of this study was to determine,
the effect of a teacher's level of self:disclosure on a class in sex and family
livinglducation in terms of the attitudes, knowledge, and self-disclosure oftho learner.

Afethod The voluntary study population was composed of two study
groups: (1) professionals teaching sex and family living: and (2) a student
population which was a mixture of 179 graduate students, seniors, juniors,
sophomores, and freshmen. The procedure for collecting the data was
conducted in two stages, a pre-test phase and a post-test phase. The pre-test
phase was administered to the student population only. The post-test phase
was administered to both the teachers and the students. The data was
gathered bs means of five inx entones. The results of the inx eritories were
then compared by the use of the Pearson Product Moment Con-elation andthen by use of the stepwise multiple regression correlation. The chienon
measures and research variables were as follows: (1) Criterion measures:
(a) sex knowledge, (b) sex attitude, (c) student disclosure and (d) teacher
disclosure. (2) Research variables: (a) knowledge, (b) attitude,
(c) student disclosure, (d) studentperception of teacher disclosure, and
(e) teacher disclosure.

Results and Conclusions. The results of thig stud) indicate that teacher
disclosure had definite effects on the success of the learner Knowledge
scores were higher and there was a positive shiftm attitude for the learners
The let el of teacher disclosure which had the strongest effect was not clear
This lack of clarity for the lex elkof teacher disclosure was linked to the
stronger effect of the students' perception of the teacher's disclosure level
The students' perception of the teachers disclosure let el was often in
conflict with teacher's self-perception of disclosure in that teachers in the

high self-disrlosing group believed themielves to be more selfdisclosing
then tlieir students perceived them to be The teachers of the low self
ditclosing group believed themselves to be less disclosing then their
students perceived diem to be. These findings indicated students'
perception of the teacher's disclosure level also contribute to the learners
success in a positive manner. Neither the sex of the students nor religious
preference bore direct relationship to any, of the resul
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